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This poster describes the authors’ experiences transforming a face-to-face graduate course to a partially online blended experience utilizing a learning-centered teaching (LCT) approach. The collaborative learning community created through this blend encouraged students to take more responsibility in the learning process.

Moving to LCT requires teachers to reflect upon and reevaluate their instruction from a new perspective. On the surface, LCT with its emphasis on engaging learners appears to be yet another active learning methodology. However, to create a truly learner-centered educational experience one must go beyond including exercises and activities in instructional offerings. Although active learning methodologies play a role in LCT, they do not encompass the entire picture. Transforming instruction into a LCT environment requires careful consideration of how best to give learners more of a role in every aspect of the course. In LCT, learners take responsibility for their own and for their fellow students’ learning through collaborative projects, peer-to-peer teaching, multi-way discussions between teacher and students, and among students. A blended learning approach supports this learner-centered mode of teaching.
UCLA’s Department of Information Studies course “Information Literacy Instruction: Theory and Technique” (IS 448) was examined through the LCT lens in order to create a more learner-centered experience for the graduate students involved. Since this course aims to give future librarians the knowledge, skills, and abilities to become effective teachers, modeling the LCT approach for these future librarian-teachers seemed a natural fit. The blended learning methodology was key to creating a learning environment that was conducive to LCT.

The poster describes the thinking behind the move to an LCT/blended approach, and the steps necessary to accomplish this transformation. It highlights how LCT elements were incorporated into in-person classes, as well as the ways in which the course website supported this LCT approach. The poster concludes with a summary of lessons learned (What Worked; What Needs Further Tweaking; What’s Next). Suggestions for applying LCT to both credit courses and “one-shots” are also discussed.

Overall revising IS 448 according to the LCT model was deemed to be a great success. Students seemed more involved and engaged. In-class sessions and online discussions were lively with everyone contributing to the assignments, activities, and exercises. The online aspect of the course had some drawbacks – mostly because both the instructor and the students were somewhat unfamiliar with this type of teaching. But on the plus side, having material online enabled the instructor to modify the course as needed along the way. The students themselves often alerted the instructor to potential problems, which could then be quickly handled. 

In LCT students move through the material in their own way – often going in unexpected yet intriguing directions – that can surprise, delight, and even challenge the teacher to “think fast.” It keeps both learners and teachers on their toes, thus creating an exciting, motivating and fascinating experience for one and all.      
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